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ABSTRACT

This study focused on the perceptions of teachers in Zim
disabilities and are expected to use the ordinary Zi
government has adopted the education for all policy. T@€re is a curriculum that
by all students in Zimbabwean schools including thoSgi i that

ipti . pl¢€ of fifteen schools was
randomly selected from a list of special sc ork with pupils with dj8abilities to participate in the
study. A sample of sixty teachers was ran i Is to participate in the study.
The researcher used questionnaires as

be used by students with disabilities. The
community and get employment. There is
the needs ents with disabilities by preparing them to
is need for the Ministry of Primary and Secondary Education to

At independence e adopted a policy of education for all which have seen Zimbabwe’s
literacy rate reachin igh of 90%. It may however be impossible to reach higher than that level
if some sections of the populace are not receiving education that is relevant to them. If children
with mental disabilities continue to receive curriculum that is not relevant to their circumstances
then is the same as receiving no education. UNESCO (1994) at The Salamanca Declaration
clearly states that it is imperative for the state to give each citizen education that is relevant to the
needs of that particular citizen. In Zimbabwe there is only one curriculum that caters for all
children in schools irrespective of the disabilities they will be living with. This curriculum spells
out what all children are expected to have covered after a given stage. It is against this background
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that this research to find out the perceptions of teachers of teachers who teach children with
mental disabilities was undertaken.

RESEARCH QUESTION

What are the perceptions of teachers on using the Zimbabwean curriculum when teaching students
with mental disabilities?

LITERATURE REVIEW

Mental Disabilities Defined?
There are many different definitions of mental disability which hgwe change r time becoming

At the beginning of the twentieth century peo
imbeciles or idiots and were thought to be unedu

slower than their peers. Sg
everyone’s strengths rath

American

characterized ifi sub-average intellectual functioning, which must be supported by
three factors name ectual impairment, significant difficulty in adaptive function and on set
before the age of 18 Gearheart, Weishahn and Gearheart (1987:249) define mental disability as
significantly sub-average general intellectual functioning existing concurrently with deficits in
adaptive behaviours and manifested during development period. In essence APA (1994) and
Geraheart et al (1987) agree with Doll (1941) although they have condensed the six points to three
as Doll (1941) went further to point out that intellectual disability is essentially incurable and
therefore permanent once detected in children.

In Zimbabwe mental disability is defined in the Disabled Persons Act (Chapter 17:01, 1996 p51)
as a;
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Physical, mental or sensory disability, which gives rise to physical, cultural or
social barriers inhibiting an individual from participating at an equal level with
other members of society in activities, undertakings or fields of employment that
are open to other members of society.

Mental disability is measured by cognitive testing instruments such as the Wechsler Intelligence
Scale or the Stanford-Binet test however according to Symanski and King (1999) for this test the
child must have an intellectual quotient (IQ) that falls below 70 or 75. All children receiving the
diagnosis must also demonstrate significant impairment in two or more ofgthe adaptive skill areas
namely communication, self-care, home living, social skills, communi self-direction, health

to be educable which means that although the stud
learn some academic skills. Moderate where the |

have an IQ between 20-
34 and by adolescence their academic i i i of a five year old. These
students will always be dependent on isi

Mental disability r before, during or after birth, through genetic factors, Demographic/
environmental factor§trauma or physical factors, infections and intoxication.

The defining of a child with mental disabilities is of paramount importance to this study as the
study is based upon looking at the Zimbabwe school’s curriculum for teaching students with
mental disabilities so it is important to define who a student with mental disabilities is. Hallahan
and Kauffman (1997) believe that defining mental disability levels assist in making informed
decisions in as far as provision of special needs services are concerned and that informed
decisions are reached by defining and describing each child’s level of mental disability.
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CURRICULUM DEFINED

In order to research teacher’s perceptions of using the Zimbabwe school’s curriculum for teaching
students with mental disabilities, it was first important to understand what a curriculum is. In
1918, John Franklin Bobbit came up with the idea of a curriculum that was to be a general
syllabus with specific topics which must be understood to achieve specific levels (McNeil 1990).
Mr Bobbit felt children should be taught what they “ought” to know g8 adults in a working
environment (Bobbit 1918). This was during the Industrial revolujy hen the majority of
school leavers were working in factories so the curriculum was centered o notion. Although
curriculums vary from country to country they all have simil

much since 1918.

However UNESCO feels that the cur
outside the school.

y must have taught before the children
se children change schools and all schools

It is age appropriate whereby although the subjects may stay
2 _detailed the further up the children go in a concentric

politicians may cha he curriculum to suit their beliefs while others may change it as it was
previously based o®a foreign curriculum from the colonial era. Adolph Hitler, Chancellor of
Germany in 1939 changed all the text books to be pro Nazi and anti Jews (Baine 1991). The
curriculum must also be updated when political governance changes.

Secondly economic developments such as technological changes affect the curriculum. Schools
and thus the curriculum must keep up with the continuous advances in technology. In developed
countries such as Australia, 60% of all work in all subjects is now done on the computer whereas
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in developing countries where schools do not have as much access to computers everything is still
written and the children go for computer lessons.

Thirdly the introduction of examinations such as the General Cambridge Ordinary and Advanced
level examinations made the curriculum even more relevant as all schools had to follow a specific
curriculum in order for the pupils to pass the exams. Fourthly the curriculum is influenced by
society changes with the modernization of family traditions, structures and needs. In the past
females stayed at home so were taught to cook and sew at school, however this is no longer the
case as females are now demanding other subjects and some males argftaking up sewing and
cooking. Society can also influence the curriculum in other ways, f ple schools in areas
where agriculture is the main activity differ greatly from coastal schools the communities

(Doll, 1996:362-378) such as the global trend to “go Gree
renewable energy.

redress the past. The most S|gn|f|c
enrollments in the first two deca@és of ind
consequences and side effects such as
overcrowding. There were shoua

g and resource improvement. As a result
ith 90% followed by Tunisia with 87% .

currlculum offers atotal of 13 subjects. Grade 1 to 3 is taught in the mother language. Practical
subjects are non-examinable but schools offer such subjects according to their resources, i.e. Art
and Craft, House Economics, Music, Sports, Physical Education.

At secondary school there are two terminal examinations: The "Ordinary Level Certificate
Examination™ taken after four years of secondary education and the "Advanced Level Certificate
Examination™ taken after six years. Students in Zimbabwe are expected to master the national
curriculum at all levels of schooling, regardless of ability (Education Secretary's Policy Circular
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36 of 1990).The minimum expected educational outcome for all students is functional literacy and
numeracy by the end of primary school or Grade 7 (Education Secretary's Policy Circular No. 12,
1987).

Teachers are the single, most important component in the Zimbabwean education system. They
are also the only measure parents, students, and administrators have to evaluate the effectiveness
of the school system. Teachers have been institutionalized in the education system, and remain the
focal point of all curricular and classroom organisation. They are the implementers of the
curricular. This input, however, lends itself to being influenced by admjgfistrative decisions, and
remains the focus of the Ministry's school improvement efforts.

suitable it is for special needs education and if it needs
noted that the Ministry of Education, Sport, Art and

Curriculum Review during the period 2012-2015, jectd ; op a Framework
for Curriculum in Zimbabwe which reflects the is consistent with
international trends and standards; deve 1

weaknesses of the current curriculum @sing the Framework for Cu

principal frame of reference and pr@gkide I nal

curriculum”.

m atall levels of schooling, regardless of ability (Education
of 1990).The minimum expected educational outcome for all

instruction options support school participation by students with disabilities: locational
inclusion, inclusion’with partial withdrawal from ordinary classroom settings, inclusion with
clinical remedial instruction, and unplanned or de facto inclusion (Mnkandla & Mataruse, 2002;
Mpofu,2001).

In cases where the student has mild mental disabilities, including the student in regular classes,
following the regular school curriculum, may be adequate but the minority of the students take the
national school achievement examination at the end of primary school, with only a miniscule
amount(less than one percent) of the students proceeding to high school (Mpofu, Kasayira etal., in
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press). Students also may be served through inclusion with partial withdrawal from regular
classroom settings. In this instance, they are taught the core subjects of reading and math in the
resource room and attend the regular classroom with the other students for social studies, science,
and religious and moral education (Mpofu, 2000a, 2004).About one percent of Zimbabwean
primary schools offer inclusion with partial withdrawal (Mpofu, Kasayira, Mutepfa, & Chireshe,
in press). It is offered only at primary schools. In other cases where the disability is more severe,
the student may still be in a regular class but have an assistant or special needs teacher to help and
the student may do extra work in the afternoons such as remedial work, speech therapy,
occupational therapy and so on. In severe and profound cases of dlisability a whole new
curriculum is required that does little academic work and is more ntred. For inclusive
education, school psychologists select students with significant dj

taught the full national curriculum by the time they transitio

needs education needs to
focus on the individual and more ifi Is are made through the
Individual Education Program (l.E.P
his/her pace.

ublic, self control and emotional maturity
. Some students with intellectual difficulties

examination of & curricular shows that they remain very academic in nature with no
elements of vocation@Por practical training (Overeem 1999). Dart (2002) states “the curriculum
for students with seVere disabilities emphasises functionality...functional skills have applications
in everyday life...home living and community use.”

In addition Dart (2002) states that Botswana has a similar problem with a curriculum that is too
academic by saying.

“it must be noted that not all learners will follow an academic path on completion of their
schooling. Some do not experience school at all, others leave the academic curricular
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during or at the end of primary schooling, junior secondary schooling and very few at
higher levels.

Despite government’s awareness of the need to empower persons with disabilities and knowledge
of many that not all will follow an academic curriculum, an examination of all school curricular
shows that they remain very academic in nature, no elements of vocational training (Overeem
1999). Thus this far the empowerment of those with special needs especially children with mental
disability remains largely theoretical as these are most likely to drop out of the heavily academic
curriculum than those with other types of special needs.

The Salamanca Statement (UNESCO 1994) states that curriculum sh
needs, not vice versa. Schools should therefore “provide curric

adapted for teaching students with mental disabiliti

Comparing other countries, according to the Nati
(2006) they state, “One
and support ensuring that
everyone can obtain meaningful quaj i ducation in South Africa
(2001) claims that there are currently

ducational provision has been made for students with severe and
ility. Special classes for these students have been established in

teachers to Child E on and Development Centres (CEDs). Teachers in the United Kingdom
felt that the main sci0ol’s curriculum is not suitable for teaching students with mental disabilities
and new and adapted curriculums have been made specifically for special needs education.

TEACHERS PERCEPTION OF USING THE ZIMBABWE SCHOOL’S
CURRICULUM

Most of the information found was regarding teacher’s perception of including students with
mental disabilities in main stream schools (Munyi 2012, Marira 1994). This shows the extreme
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importance of this study as it is vital to know how teachers perceive the current Zimbabwe
school’s curriculum for teaching students with mental disabilities. In a study in 6 African
countries by SADC (2013) The teachers interviewed indicated that though they are given some
theoretical content on handling children with special needs, they lack the practical experience and
adequate grounding in skills to deal with different forms of impairment. They also indicated that
they will find it difficult to handle cases of special needs in their classes though they feel they are
morally obliged to. Teachers felt that focusing attention on one or two pupils with special needs
might present serious discipline problems in their classrooms given the teacher pupil ratio of
around 1: 40 at primary school.

In the study by Dart (2002) teachers felt that curriculum relevance fo ners with mental

needs of the learners and how much it prepares them for
ability. In a research study by Chimanywa, Ncube, HI
showed that, “In general teachers and school heads
children with disabilities is not comprehensive
adulthood and employment and 61% of the tea
Zimbabwe school’s curriculum is not com

for adulthood and employment.

Having seen in other studies that g | feel the curriculum is not
suitable, this research study is extreme why the teachers feel this way
and how it may be adapted.

school curriculum er to enhance the curriculum’s pivotal role in the country’s education
reform process. AltpBugh Ministry has been reviewing and developing syllabuses over the years
in accordance to policy, no comprehensive curriculum review has taken place over the last three
decades specifically for students with mental disabilities.

Chitiyo (2004) stated that curriculum experiences come mainly from three sources which are: the
formal curriculum that is planned by the school for example subjects like Mathematics, languages,
and sciences; the co curricular activities for example sports, cultural activities and educational
tours as well as from the hidden curriculum that results from the student’s interaction with the

school environment and the school community. There is need for a holistic approach which seeks
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to revamp the way Education has been perceived and handled when it comes to teaching students
with mental disabilities

With the above studies in mind, the researcher believes that this study on looking at the perception
of teachers on using Zimbabwe school’s curriculum for teaching students with mental disabilities
is vital and to actually take a good look at the weaknesses and how they can be changed or
adapted

METHODOLOGY

constructed and a key concern is to understand th
perspectives.

In this study a descriptive survey rese d was used. Borg@hd Gall (1979) state that,
“descriptive studies collect informatiofthat permits the res describe the characteristics
of persons or an educational process i 2009) says a descriptive survey

research attempts to describe and explai itions of present by using many subjects and
questionnaires to fully des enomenon. This reseg#h method suited the study the aim was
to find out perceptiong [ i i curriculum on children with mental
disabilities.

y selected schools that offered special education
imbabwe. From each school four teachers were randomly
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03 *Years of ?ﬂ:l]erienc%z'l‘r’ 16+

RESULTS

Demographic data

Percentage

40
30
20
10

Percentage

0 -
/l O'Level A'Level Diploma Degree Masters Doctrate

Qualification

r 4
. QualificatiS@ls of teachers in Schools of pupils with mental disabilities

The figure 2 ab how t the majority of teachers have a diploma in teaching (30%) while
25% have a degree ching. 15% had Masters and 15% have O’Levels only while 12.5% had
A’Levels. 2% had a#octorate in teaching.
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No

® In the Process

Figure 3: SNE Qualification

40% had a special needs qualification and 40% did not. It was
teachers were in the process of getting a special needs educat}

L'

W Zim schools Other m® Combination

while 30% used a ¢

do not use the

Figure 5: Is the Zimbabwe’s Curriculum Suitable

75% of the teachers felt that the Zimbabwe school’s curriculum is not suitable for teaching
students with mental disabilities while 25% feel that it is suitable.
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M Suitable by itself

Not suitable by itself

Figure 6: Opinions of Teachers who use aCombination

Figure 6 shows that 25% of the teachers who used a combination
Zimbabwe school’s curriculum was suitable on its own while
Zimbabwe school’s curriculum by itself was not suitable.

Curriculums

iculums felt that the
ers felt that the

Figure 7 shows that 854

: Curriculum Meetj

ers felt tha

Percentage

43

53

37

58

Make it less academic

87

Make it more flexible

67

Include more life skills

83

Make the students play while
learning
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Table 1 shows that 87% of the teachers felt the curriculum of students with mental disabilities
needed to be less academic, 83% felt it needed to include more life skills, 75% felt there was need
to involve the students in play activities while learning, 67% felt the curriculum needed to be
more flexible,58% thought there was need to include more technology in the curriculum, 53% felt
the curriculum needed to be lowered for them while 43% felt there was need to include more
practical subjects in the curriculum.

Table 2. Ways of improving Teaching children with mental disabilities

Response Frequency | Percentage

Emphasise specialised teacher
training 52 87

Be more creative 40 67

Create own resources 28 47

Individualized teaching 42 70

Repeat lessons 25 42

Simplify lessons 40 67

Leave out certain subjects 15 2

Increase the use modern
technology

Emphasise the use of
information from the
student’s environ

jming in teaching students who have mental disabilities. 70%
teaching. 67% thought the lessons needed to be simplified and

their own resources sist in teaching. 42% thought there was need to repeat lessons until the
students mastered th& information while 25% felt there was need to leave out certain subjects.

Table 3. Ways of improving the curricular

Response Frequency | Percentage

make it not time specific 35 58

Focus on individual needs 42 70
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Simplify curriculum 48 80

Include more practical subjects 58 97

do less academic work 45 75

Make lessons more interactive 48 80

Have more suitable resources 52 87

Lower teacher/pupil ratio 55 92

Include technology 50 83

Include therapy 42 70

Table 3 shows that 97% of the teachers were of the opinio

with the teacher. 87% thought more resources nee
was need to avail modern technology to assist in

there was need for the
n that there was need to
include therapy and focus on individu
limit the students in terms of time they

DISCUSSION

The study showed
disabilities while

study used the Zimbabwe school’s curriculum, while 30% use a

chool’s curriculum and other curriculums and 20% do not follow
the Zimbabwe ’s curriculum at all. 75% of the teachers felt that the Zimbabwe school
curriculum is not s e for teaching students with mental disabilities while 25% said it was
suitable. However researcher had to look more closely at the data as the 20% who do not use
the curriculum all felt that the Zimbabwe curriculum was not suitable and that is why they do not
use it. The more interesting and relevant data was looking at the teachers who do use the
Zimbabwe school curriculum and how they felt about it and it was interesting to note that 55% of
the teachers even though they use the Zimbabwe school’s curriculum do not feel that it is suitable
for teaching student’s with mental disabilitics. The teachers were using it because they did not
have an alternative curriculum to use otherwise they also would actually use an alternative
curriculum. These findings are in agreement with those found by Chimannyiwa et al (2010) where
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they stated that “In general teachers and school heads concurred to say that the curricula used for
children with disabilities is not comprehensive enough to prepare them for transition into
adulthood and employment”. The curriculum needs to fully prepare the child so as to be able to
face the various challenges one is likely to meet with confidence. If the child was not participating
in the curriculum options given by the school then the child can not be said to have taken part in
any education at all. The study found out that 75% of the teachers were convinced that the
ordinary curriculum they used to teach students with mental disabilities was not suitable for them.
The curriculum did not offer the students skills to use to tackle life problems due to the limitations
they had by having mental disabilities. The curriculum needs to addregd the various challenges
that are peculiar to students with mental disabilities.

social integration and all demands of adult life in
85% of the teachers felt that the Zimbabwean cur

get a qualification because they will
and the timetables were rigid. This
In addition the Government demands
teachers are forced to produce results
lenges faced by students with mental

This is in agreement with the findings of Dart (2002)

preparing the student for transition to adult life. Similarly

rs had the opinion that more emphasis should be on equipping the
eed skills that they use in solving everyday problems. These skills

positively contribu ciety and not be societal burdens.

In order for the curficulum to meet the needs of students with mental disabilities there is need for
the curriculum to be less rigid. The curriculum needs to address the individual needs of the
students. 67% of the teachers emphasised that need for flexibility, being creative and simplifying
lessons. 75% of the teachers thought there was need to involve the children in activities where
they learn while playing. This calls for a lot of innovation on the part of teachers in addition to a
change in the rigidity of the curriculum. More emphasis has to be placed on the need to have the
student benefit rather than completing the syllabus.
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As a way of improving learning of the children with mental disabilities 87% of teachers were of
the opinion that there was need to invest more training teachers who teach children with mental
disabilities. Children with mental disabilities will then benefit by receiving the correct type of
tuition. At present due to the phenomenon of brain drain at times the children are being taught by
teachers who only received ordinary teacher training. This is reflected by the fact that 40% of the
teachers had no qualification in special needs education. The teachers also need to be equipped
with skills of using modern technologies like computer aided machines as shown by the responses
of 92% of the respondents. While 70% of the teachers felt there was more need for individualised
teaching it may require for more lobbying with the government to furthegleduce the teacher pupil

When preparing students with mental disabilities for adult life

was need to place more emphasis on practical subjects

students get maximum benefit. This was supported by

Zimbabwean curricular was mostly focused on ac j nglish. In
support 75% of the teachers were of the opinio not, concentrate on
academic subjects. In addition their lessons had to

needs of the students.

RECOMMENDATIONS
On the basis of the findings of the rese ing réeommendations are proposed:
e All special needs g and classes follow glfrriculum related to the area of their
disability
d Secondary ¥ducation consider the Zimbabwe school’s
to meet the needs of students with mental

mentand employers.
special needs training and learn how to do I.LE.P’s and meet the

Teachers at special schools be equipped with skills to create cheap resources to meet
student’s specific needs.

Special needs schools and classes embrace technology and allow it to become part of their
curriculum.
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